
 
LOYOLA UNIVERSITY CHICAGO 

SCHOOL OF EDUCATION 
CIEP 504 

APPLIED LINGUISTICS FOR TEACHERS 
 
COURSE AND INSTRUCTOR INFORMATION 
Semester:   Summer 2022, Session B 
Instructor:   Amy J. Heineke, Ph.D. 
Office Hours:   By appointment via Zoom 
Contact Information:  aheineke@luc.edu 
Responsiveness:  24 hours during work week 
Meeting Times:  Asynchronous online 
Meeting Location:  Sakai lessons 
 
*School of Education Commitment - COVID-19: Loyola’s School of Education (SOE) recognizes that this is 
an unprecedented time. We understand that moving into the 2021-2022 academic year while living in the 
context of the COVID-19 pandemic may stir feelings of uncertainty, fear, or anxiousness. We want you to know 
that your safety, health, and well-being, as well as that of our faculty and staff, remain our primary concern. We 
want to be able to support you in any way that we can. We ask you to embody the Jesuit value of  Cura 
Personalis, or care for the whole person, as we prepare to learn together. We ask that you consider your way of 
being in this community, to act with care, and treat all with dignity to keep yourself and others safe.   If you are 
not feeling well, please use Loyola’s SYMPTOM Checker. It can be found on the webpage or APP Loyola 
Health under the COVID -19 Related Information Tab at the top of the page. 
 
The University understands that you may encounter obstacles that make reaching academic goals more difficult. 
We strongly encourage you to access the Student Resources on  Loyola’s COVID-19 Response webpage for 
information, supports, and resources on basic needs such as housing, food, financial aid, and medical and 
mental health. This web page also offers information on official University communications, access to 
technology, and student services. All Loyola University Chicago administrators, faculty, and advisors are also 
here for you. 

The SOE is committed to working with all students to address any challenges that may arise during the 
semester. Please reach out to your professor as early as possible to discuss any accommodations you think may 
be necessary in order for you to successfully complete your coursework. Active and engaged communication 
with all of your professor is encouraged. We know the Return to Campus is once again a challenge for all of us, 



but through collaboration, communication, and shared responsibility, we will not only get through this difficult 
time; we will thrive.  

*On-Campus COVID-19 Testing: Everyone in our community is strongly encouraged to participate in on-
campus surveillance testing—even if fully vaccinated and boosted.  

*COVID-19 Required Personal Safety Practices: We all have a part to play in preventing the spread of 
COVID-19. Following a simple set of required personal safety practices can lower your own risk of being 
infected and can help protect others. All members of the Loyola community are expected to follow these 
practices while on any of the University’s campuses.  

Face masks or face coverings must be worn by all students, faculty, and staff while on any of Loyola’s 
campuses, when in the presence of others, in classrooms, and in public settings where other social 
distancing measures are difficult to maintain. Appropriate use of face masks or coverings is critical in 
minimizing the risks to others around you, as you can spread COVID-19 to others even if you do not feel sick. 
To keep the community safe, all Ramblers should get boosted as soon as they are eligible, wear high-quality 
masks over their mouths and noses, and test often. N95 masks are available for pick up at each on-campus 
testing site. Please be sure to review all LUC REQUIRED Safety Protocols. 

*COVID-19 Reporting Protocol: If you test positive for COVID-19, continue to follow the 
University’s Positive Diagnosis Protocol and report your case to the University immediately by 
contacting COVID-19report@LUC.edu or by calling 773-508-7707.    

*Exposure notification process update: Given the high transmission rate of the Omicron variant in Chicago, 
contact tracing is not pragmatic or effective at this time. Our COVID Care Coordinators will suspend contact 
tracing, and will focus on those diagnosed with COVID-19. Students, faculty, and staff who test positive for 
COVID-19 will be responsible for notifying their contacts; close contacts should monitor symptoms and test 5 
days after exposure. Those not comfortable with identifying themselves can use solutions like Tell Your 
Contacts to report anonymously. 

COURSE DESCRIPTION 
This course centers on applied linguistics as a field of study, in which teachers identify, investigate, and offer 
solutions to language-related problems in education by applying evolving understandings and interpretations 
related to the study of language. Course content introduces teachers to theories of general and applied 
linguistics, focused on the nature and complexity of human language through study of language subsystems and 
principles of language acquisition. The course shifts to focus on approaches to studying language education, 
engaging participants in the work of community- and school-based applied linguistics. Teachers engage in an 
applied linguistics research project to solve a problem impacting their practice as a teacher. All course topics 
weave in discussion on the role of language in teaching and learning, as well as stress the relevant implications 
for effective instruction in culturally and linguistically diverse classrooms. 
 
TEXTS & RESOURCES 

 Lazar, A. M., & Schmidt, P. R. (Eds.) (2018). Schools of promise for multilingual students: 
Transforming literacies, learning, and lives. Teachers College Press.  

 Fenner, D. S. (2014). Advocating for English learners: A guide for educators. Corwin & TESOL.  



 Additional supplemental and selected readings will vary by teachers’ selected areas of study; these will 
be posted on Sakai and accessible online 

 
LEARNING OBJECTIVES 

 Demonstrate knowledge of theories and principles of applied linguistics (ISBE A: 1b).  
 Demonstrate knowledge of the interplay of language, culture, and identity. (ISBE A: 1a, 1c) 
 Describe the role of language(s) in teaching and learning. (ISBE A: 1c, 1e) 
 Describe the place of language(s) in the culture of the classroom. (ISBE A: 1c, 1e) 
 Describe the interplay of home and school cultures and languages. (ISBE A: 1c, 1e) 
 Design classroom and school practices to support students’ language development. (ISBE A: 1f, 1g) 

 
TESOL Professional Teaching Standards: 

 2A: Candidates demonstrate knowledge of how dynamic academic, personal, familial, cultural, and 
social contexts, including sociopolitical factors, impact the education of ELLs.  

 2B: Candidates demonstrate knowledge of research and theories of cultural and linguistic diversity and 
equity that promote academic and social language learning for ELLs.  

 2C: Candidates devise and implement methods to understand each ELL’s academic characteristics, 
including background knowledge, educational history, and current performance data, to develop 
effective, individualized instructional and assessment practices for their ELLs.  

 2D: Candidates devise and implement methods to learn about personal characteristics of the individual 
ELL (e.g., interests, motivations, strengths, needs) and their family (e.g., language use, literacy 
practices, circumstances) to develop effective instructional practices.  

 2E: Candidates identify and describe the impact of his/her identity, role, cultural understandings, and 
personal biases and conscious knowledge of U.S. culture on his/her interpretation of the educational 
strengths and needs of individual ELLs and ELLs in general.  

 5A: Candidates demonstrate knowledge of effective collaboration strategies in order to plan ways to 
serve as a resource for ELL instruction, support educators and school staff, and advocate for ELLs.  

 5B: Candidates apply knowledge of school, district, and governmental policies and legislation that 
impact ELLs’ educational rights to advocate for ELLs.  

 5C: Candidates practice self-assessment and reflection, make adjustments for self- improvement, and 
plan for continuous professional development in the field of English language learning and teaching.  

 5D: Candidates engage in supervised teaching to apply and develop their professional practice using 
self-reflection and feedback from their cooperating teachers and supervising faculty.  

COURSE ORGANIZATION 
This course was strategically designed as an asynchronous online course to mediate your learning and application of 
course objectives. Each week, you will complete one lesson associated with that week (e.g., Lesson 1 in Week 1, 
Lesson 2 in Week 2). Each lesson is approximately 6 hours to correspond with the credit hours with this course (3 
credit hours corresponds with 37.5 contact hours). Each lesson is organized into a series of sequential activities that 
can be completed at your convenience prior to the week’s end. Please note that pre-work and assignments are not 
included in that time, just as they would not be in in-person coursework. 
 
ASSIGNMENTS 
In line with the philosophy and approach of the Language, Culture, and Curriculum M.Ed. program, this course 
centers around one project: Language Teaching Advocacy & Action Plan. This project is worth 65% of the final 
grade, with participation comprising the other 35% of the final grade.  



 
The course project is designed to address specific standards, objectives, and evaluation criteria. Rubrics with 
detailed criteria are available on Sakai and should be used to guide completion. Assignments need to be (a) 
typed and double-spaced in 12-point font with one-inch margins, (b) cite sources for all quotes, paraphrases, 
and adapted ideas, (c) use APA style (7th ed.) for citing references, and (d) submit assignments using Sakai.  
 
Focal Project: 70% of final grade 
Candidates will identify a problem in language education, typically one that has emerged in their professional 
practice as a teacher. Candidates then select professional literature to inform and attempt to solve that problem. 
Candidates will then reflect on the literature and course experiences to respond to the original problem. The 
reflection will also include how course learning will be incorporated into his or her practice as a teacher, 
specifically the (a) incorporation of elements of social justice, (b) identification of major areas of learning, and 
(c) suggestions of professional goals for the future. 

Project Component 
% Final 
Grade 

Problem Identification (Week 1) 
Define the problem, focusing on something that you perceive to be deterring from the educational 
outcomes and opportunities of students labeled as English learners. Provide a rationale for why this 
problem needs attention in your school. 

10% 

Multiple Perspectives (Week 2) 
Provide important contextual details to frame the problem and solution, including the sociocultural 
context of the school and community, historical evolution of the problem, related policies being 
implemented in the school/district, and the involved stakeholders. 

15% 

Supporting Literature (Week 3) 
Review 4-5 articles/chapters to inform your thinking about this problem, prioritizing peer-reviewed 
research in the past 5-10 years. Find studies who focused on similar problems in their research and 
use their findings to shape your thinking about potential solutions. 

15% 

Action & Advocacy Plan (Weeks 4 & 5) 
Drawing from the reviewed research, describe your proposed solution to the above-stated problem. 
State your goals and objectives to implement this solution in practice in your classroom, school, and 
district. Tap into relevant school and community resources and stakeholders. Make 
recommendations for next steps. What needs to be done? Who will take charge? What resources are 
needed? What is a reasonable timeline? Ensure your action plan involves multiple stakeholders and 
builds on the assets of students and families. 

20% 

Reflection & Implementation (Week 6) 
Reflect upon your process of defining and solving a problem of practice in EL education. Describe 
any potential challenges and opportunities that you see arising as a part of this work and consider 
how you might serve as an advocate to move this work forward. Define your goals for future 
professional work and learning to continue to advocate for students and families in your 
school/district. Work with the professor to take actionable steps to implement this plan in action. 
Participate in a one-on-one conference to talk through the details of the plan and think through how 
to act upon these efforts to advocate for ELLs in classroom, schools, districts, and communities.  

10% 

 
Participation: 30% of final grade 



Participation is central to learning in this course and throughout the program, as teachers are seen as experts 
who support one another’s learning, understanding, and application in classrooms. Each lesson is worth 5 
participation points (6 lessons combine for a total of 30 points). Teachers who complete all activities will 
receive full points with one point taken off for each missing activity.  
 
Grades: 
Turning in assignments is not sufficient to obtain a passing grade. Content and quality of the work, as well as its 
timely completion, will be considered when assigning grades. Late assignments will result in a lower letter 
grade unless arrangements have been made in advance. Letter grades will be assigned as follows:  
A = 100 to 93 percent  
A- = 92 to 90 percent 
B+ = 89 to 88 percent  

B = 87 to 83 percent 
B- = 82 to 80 percent 
C+ = 79 to 77 percent  

C = 76 to 70 percent 
D = 70 to 65 percent  
F = 64 and below  

 
Instructor Commitments 
This semester will continue to bring challenges caused by the pandemic. Together, we will make 
this semester productive and valuable to your development as an educator, while simultaneously 
prioritizing care, well-being, and balance. Here are my commitments to you.  

 CARE: The priority this semester is your well-being and that of those around you. You 
cannot learn and develop as an educator unless your core needs are being met. Please take 
care of yourself and your physical and mental well-being amid all that is going on around 
us. Should I be able to support that in any way, please let me know.  

 FLEXIBILITY: Your health and well-being come first, requiring flexibility in 
coursework. Assignments and due dates listed on the syllabus are certainly the 
expectation; however, should a situation arise that requires your attention, please reach 
out to me. You can disclose whatever you wish to disclose, and we will work to a 
reasonable solution.  

 RESPONSIVENESS: I will respond to those changes and your related needs and 
concerns in any way that I can. I will look to you as my co-designers of this class 
trajectory. If something needs to change, then reach out and alert me to your concerns.  
 

SYLLABUS ADDENDA  
School of Education Vision 
The School of Education of Loyola University Chicago is a community that seeks to transform 
members to impact local and global communities through the principles of social justice. 
 
School of Education Mission 
The School of Education at Loyola University Chicago, a Jesuit Catholic urban university, 
supports the Jesuit ideal of knowledge in the service of humanity. We endeavor to advance 
professional education in service of social justice, engaged with Chicago, the nation, and the 
world. To achieve this vision, the School of Education participates in the discovery, 
development, demonstration, and dissemination of professional knowledge and practice within a 
context of ethics, service to others, and social justice. We fulfill this mission by preparing 
professionals to serve as teachers, administrators, psychologists, and researchers who work 
across the developmental continuum, and by conducting research on issues of professional 
practice and social justice. 
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Conceptual Framework Standards 
The School of Education at Loyola University Chicago, a Jesuit Catholic urban university, 
supports the Jesuit ideal of knowledge in the service of humanity. We endeavor to advance 
professional education in service of social justice, engaged with Chicago, the nation, and the 
world. To achieve this vision, the School of Education participates in the discovery, 
development, demonstration, and dissemination of professional knowledge and practice within a 
context of ethics, service to others, and social justice. We fulfill this mission by preparing 
professionals to serve as teachers, administrators, psychologists, and researchers who work 
across the developmental continuum, and by conducting research on issues of professional 
practice and social justice.  

Our mission is social justice, but our responsibility is social action through education. Our 
conceptual framework guides the curricula of School of Education programs and serves as the 
foundation to the School of Education Conceptual Framework Standards – standards that are 
explicitly embedded in major benchmark assessments across all SOE programs. 

This course focuses on language education, policy, and instruction for MLLs, encompassing the 
broad array of culturally and linguistically diverse populations. Due to the nature of the course 
topic focused on MLLs, issues of diversity will be woven through the entire course. Further, this 
course emphasizes the central role of the teacher, supporting the negotiation of policies and 
practices to promote social justice in linguistically diverse schools and classrooms. As a part of 
this course, candidates complete the focal advocacy project, which is a core assessment for 
TESOL accreditation and evaluates two conceptual framework standards:  
 

 CFS1: Candidates critically evaluate current bodies of knowledge in their field.  

 CFS3: Candidates demonstrate knowledge of ethics and social justice. 
 

To address the first standard, candidates will address a problem in their practice as language 
educators, review the related literature, and use that literature to solve identified problems of 
practice. To address the third standard, candidates will demonstrate that they embrace their roles 
as central actors in MLL education – putting forth a problem that is ethical and promotes the 
equitable educational access of MLLs in their classrooms.  
 
Dispositions 
In addition to knowledge and skills central to this course, you will be assessed on dispositions 
related to professionalism, inquiry, and social justice. Professionalism will be assessed using the 
class participation and attendance rubric. Inquiry and the social justice will be assessed as part of 
your final project. All students are assessed on one or more dispositional areas of growth across 
our programs. Disposition data is reviewed by program faculty on a regular basis. This allows 



 7

faculty to work with students to develop throughout their program and address any issues as they 
arise.   
 
Smart Evaluation 
Towards the end of the course, students will receive an email from the Office of Institutional 
Effectiveness reminding them to provide feedback on the course. They will receive consistent 
reminders throughout the period when the evaluation is open, and the reminders will stop once 
they have completed the evaluation. The evaluation is completely anonymous. When the results 
are released, instructors and departments will not be able to tell which student provided the 
individual feedback. Because it is anonymous and the results are not released to faculty or 
departments until after grades have been submitted, the feedback will not impact a student’s 
grade. The feedback is important so that the instructor can gain insight in to how to improve their 
teaching and the department can learn how best to shape the curriculum.  
 
Digication 
All students, except those who are non-degree, may have access to DIGICATION to complete 
the benchmark assessments aligned to the Conceptual Framework Standards and all other 
accreditation, school-wide and/or program-wide related assessments. Digication is Loyola’s 
ONLINE portfolio platform. Many of the School of Education programs utilize Digication for 
Assessment and data collection to manage accreditation and licensure requirements. Your 
professor and Program chair will work with you to better understand submission requirements 
that are specific to courses and programs. 
 
Privacy Statement 
Assuring privacy among faculty and students engaged in online and face-to-face instructional 
activities helps promote open and robust conversations and mitigates concerns that comments 
made within the context of the class will be shared beyond the classroom. As such, recordings of 
instructional activities occurring in online or face-to-face classes may be used solely for internal 
class purposes by the faculty member and students registered for the course, and only during the 
period in which the course is offered. Students will be informed of such recordings by a 
statement in the syllabus for the course in which they will be recorded. Instructors who wish to 
make subsequent use of recordings that include student activity may do so only with informed 
written consent of the students involved or if all student activity is removed from the recording. 
Recordings including student activity that have been initiated by the instructor may be retained 
by the instructor only for individual use.  
 
Class Conduct 
One important aspect of a Jesuit education is learning to respect the rights and opinions of others. 
Please respect others by (1) allowing all classmates the right to voice their opinions without fear 
of ridicule, and (2) not using profanity or making objectionable (gendered, racial or ethnic) 
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comments, especially comments directed at a classmate.  
 
Student Support 
Students are urged to contact me should they have questions concerning course materials and 
procedures. If you have any special circumstance that may have some impact on your course 
work, please let me know so we can establish a plan for assignment completion. If you require 
assignment accommodations, please contact me early in the semester so that arrangements can be 
made with Services for Students with Disabilities (SSWD) (http://www.luc.edu/sswd/). 
 
Center for Student Access and Assistance 
Should you encounter an unexpected crisis during the semester (e.g., securing food or housing, 
addressing mental health concerns, managing a financial crisis, and/or dealing with a family 
emergency, etc.), I strongly encourage you to contact the Office of the Dean of Students by 
submitting a CARE Referral for yourself or a peer in need of support: www.LUC.edu/csaa. If 
you are uncomfortable doing so on your own, please know that I can submit a referral on your 
behalf.   
 
Syllabus Addendum Link: www.luc.edu/education/syllabus-addendum/ 
This link directs students to statements on essential policies regarding academic honesty, 
accessibility, ethics line reporting and electronic communication policies and guidelines. We ask 
that you read each policy carefully. This link will also bring you to the full text of our conceptual 
framework that guides the work of the School of Education – Social Action through Education.  
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Course Schedule 

The instructor reserves the right to make changes to the schedule to enhance students’ learning and experiences 
in the course. Students will be notified with ample time to factor in any changes.  

 

Dates  Readings Topics & Tasks Focal Project Facets 

Week 1 
 

AEL chapter 1 
SOP chapter 1 

SOP chapter 2 (ECE; K-5) 
SOP chapter 3 (6-12; adults) 

Defining Problems of Practice 
Initial Reflection on Focal Context 

Exploring Exemplary Schools 
Pinpointing Problem of Practice 

Sociocultural Context 
& Problem Focus 

Week 2 
 

AEL chapter 2 
SOP chapters 4 & 6 

Seeking out Multiple Perspectives 
Considering Intersecting Policies 

Exploring Exemplary Schools 
Seeking Perspectives on Problem 

Sociohistorical &  
Policy Context 

Week 3 
 

AEL chapter 3 
SOP chapter 10 

Consulting the Academic Literature 
The Teacher’s Role in School Change 

Exploring Exemplary Schools 
Seeking Literature on Problem 

Review of Supporting 
Literature 

Week 4 
 

SOP chapters 7 & 8 
AEL selection (Ch 6, 7, or 8) 

Defining Goals & Action Steps 
Defining Problem Solution 

Exploring Exemplary Schools 
Pinpointing Action Steps 

Action Plan:  
Goals & Timeline 

Week 5 
 

AEL chapter 5 
SOP chapters 5 & 9 

Involving Multiple Stakeholders  
Internal & External Influences 
Exploring Exemplary Schools 

Building Buy-In & Commitment 

Action Plan: 
Stakeholder Roles 

Week 6 
 

AEL chapter 4 
SOP chapter 11 

Implementing Action Plan in Practice 
Situating in Larger School Efforts 
Reflecting on Exemplary Schools 

Planning Next Steps for Implementation 

Implementation 
Reflection 

 
Reading Abbreviations:  

 AEL = Advocating for English Learners (Staehr-Fenner, 2014) 
 SOP = Schools of Promise for Multilingual Students (Lazar & Schmidt, 2018) 


